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There was an overall sense of consideration, where a lot of learning 

material was made available and accessible. (Personal interview, April 2, 2023)  

 
At high school it was the first time to be introduced to the use of personal 

protective equipment and teachers were no longer audible [in] their masks. This 
worsened the following year at university because I could hardly hear lecturers 
who were English first language speakers whom I was exposed to for the first time, 
and it became a challenge listening to them in class and to their video lecture 
slides. (Personal interview, April 6, 2023) 

P3 was doing her postgraduate diploma studies at the HBU and she narrated her online teaching 
and learning related experience during the COVID-19 pandemic lockdown:  

It was a matter of figuring out the new different technological approaches 
and platforms because different lecturers preferred different teaching platforms 
and as student one remained uncertain whether the class session was going to be 
conducted on MS Teams, Blackboard, or otherwise. (Personal interview, 02 April 
2023) 

The technological infrastructure in the country was or is still not ready to accommodate 
the various digital ways of teaching and learning and it made one remain uncertain if material 
would be delivered and class sessions held as scheduled. (Personal interview, April 2, 2023)  

 



 
 

 
 

 

 

 

 

 

 
The findings revealed several discourses of injustice. The first key finding relates to the English-

only orientation of all mission and vision statements of all the case study universities. This exclusive use of 
English implies a deliberate marginalisation of local languages, reinforcing the dominance and supremacy 
of English as the sole language of academic and institutional life, which reinforces similar findings 

texts does not translate to the reality social of social recognition, representation, and distribution justice.  
The second major theme emerging from the findings concerns institutional autonomy in language 

policy. While universities are at liberty to choose their language of instruction, depending on geographic 
context, this autonomy rarely benefits African languages. As Mzangwa (2019) observed, no subjects, 
modules, or courses (aside from African language studies themselves) are taught in local languages, even 
in institutions located in predominantly African-language-speaking areas. The institutional language 



 
 

 
 

 

policies remain barriers of multilingualism in this context, as teaching and learning remain in mainstream 
English language.   

In this study, this institutional autonomy manifested in uneven policy practices. Only the HWU had 
an accessible language policy. The UoT had no policy, and the HBU (2020) made only passing reference to 
language in its amended statute. This suggests that multilingual transformation is not a current 
institutional priority in SAHE. All three institutions reviewed were explicit that English was their official 
language of teaching and business. Furthermore, their mission statements reinforced a commitment to 
providing quality education and innovative research using digital technologies again, framed entirely 
through an English-language lens. 

This continued monolingual orientation undermines national calls for transformation and 
decolonisation in higher education. In practice, the push for multilingualism to achieve decolonisation and 
transformation remains largely driven by grassroots activism, particularly from movements such as the 

-reaching 
changes to undo the marginalisation of South African Indigenous languages. 

The COVID-19 pandemic served as a stark revelation of these language injustices. It reinforced how 
the dominance of English continues to hinder equitable epistemic access, particularly for students from 
non-English-speaking backgrounds. The findings underscore that universities have not just maintained, but 
have actively entrenched a monolingual posture, perpetuating social injustice through the continued 
marginalisation of Indigenous languages in teaching, learning, and institutional identity. 

 

 

 
 
 
 
 
 
 
 
 



 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 
 

 

 

 

 

 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


