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The study formed part of a larger institutional research project on multilingualism for which ethical 
clearance was obtained from the Language Matters Research Committee in 2021. All lecturers who 
enrolled for the SLP were informed that their reflections, assignments, and questionnaire responses 
could be used for research purposes, and informed consent was obtained. Participation was voluntary, 
and confidentiality and anonymity were ensured by pseudonyms and removal of identifying details. 

 

 

 

 

 
 

-Van 
Rooy & Peters, 2021), to map language attitudes with spatial and colour cues (Soares et al., 2020), and to 
illustrate identity and embodied language experiences (Stavrakaki & Manoli, 2023). By placing selected 



 
 

 
 

 

languages centrally or peripherally on a human silhouette, participants signal differences in perceived 
importance or proficiency. Studies further indicate that portraits can elicit a broader range of languages 
than traditional surveys, while also highlighting affective associations. Importantly, portraits reveal 
nuances of translanguaging, multimodal expression, and raciolinguistic dynamics in diverse contexts.  

Within the SLP, language portraits were used as reflective tools to help lecturers recognise the 

identities and challenged deficit perspectives on multilingualism. The Music Education lecturer reflected: 

I think it allowed me to align more with NWU and Faculty goals relating to 
multilingualism, excellent teaching and learning, and assessment and meeting 
student needs. I also believe that students will feel more valued and supported in 
classrooms where we apply multilingual pedagogies, which will also foster a sense 
of respect, appreciation of difference, belonging, equity, cohesion, and an ethic of 
care. 

The Business Education lecturer similarly noted: 

By improving my own multilingual awareness, I could move to the next 
level of multilingual teaching. 

Likewise, the Education Law lecturer explained: 

During the course, I came to realise that I excluded some cultures during 
my teaching and learning. I became sensitive about the issue, and am addressing 
this in my classes. 

-course reflections revealed three primary reasons for enrolling: professional 
development, better understanding of multilingualism in the diverse South African context, and alignment 

ses include: 

teaching and learning experiences. (Music Education lecturer) 

I would like to respect my students and the languages they speak as well as employ the 
language policy of the faculty in a correct manner. (Life Orientation Education lecturer) 

To develop my own professional competencies to support my multilingual students better 
in their journey to becoming educators themselves. (Technology Education lecturer) 

These reflections demonstrate that language portraits not only raised awareness of individual 
multilingual repertoires but also motivated lecturers to engage with multilingual pedagogies. This 
heightened awareness translated into shifts in professional identity, a stronger sense of alignment with 
institutional priorities, and a commitment to fostering inclusive classrooms. The findings resonate with le 
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When staff members shared examples of assignments and activities that they had planned or 
presented in their classes, their reflections illustrated the principle of reciprocal engagement (Boden, 



 
 

 
 

 

2019). This concept refers to innovative strategies that do not necessarily follow a linear sequence but 
instead, unfold in cyclical processes where one idea stimulates another. Repetition and adaptation 
reinforce learning and create momentum in teaching practice. Lecturers described how engaging with 
multilingual pedagogies changed their perspectives and practices. As one Music Education lecturer 
reflected: 

It has changed the way that I view multilingual pedagogies and how I 
approach multilingualism in my teaching. It also influenced the way that I select 
material for my classes. . . . I think I just need to explore the real-life application 
more. To consider how I could apply the pedagogy and make it a central part of 
my teaching, learning and assessment practices without it being a difficult 
process to truly integrate it into all that I do. 

These pedagogic innovations took various forms, including cooperative teaching and student-
centred learning, scaffolding through academic texts, and shifts in pedagogical perspectives that 

rooms. Taken together, these 
innovations demonstrate how increased multilingual awareness fostered motivation to experiment with 

institutional commitments to multilingualism. The cyclical, reflective process enabled lecturers to see 
language not merely as a medium of communication but as a responsibility that shaped their pedagogical 
choices and student engagement. 

By linking these findings to established literature, the study underscores how teacher preparation 
in multilingual pedagogies not only equips lecturers with practical strategies but also shifts ideological 
orientations towards treating language as a responsibility. This demonstrates the transformative potential 
of the SLP in contributing to institutional change and advancing decolonial, inclusive practices in higher 
education. 

 
The SLP encouraged lecturers to adopt cooperative and student-centred approaches, recognising 

by synthesis in the language of instruction, exemplified this principle. One Geography Education lecturer, 

summarise complex concepts in PowerPoint slides with pictures and voice-overs in their home 
languages. Students 
management system. This enabled authentic use of home languages while maintaining assessment 
standards. As he reflected:  

language should serve learning [and enable] students to engage better 
with their own learning. 

This approach illustrates how lecturers can facilitate multilingual engagement even without 
direct proficiency, reinforcing the idea of language as a responsibility that empowers students to use 
their full repertoires. 

Scaffolding Learning Through Academic Texts 



 
 

 
 

 

 

how badly language can really hinder learning, and how complicated all 
the languages make our efforts to teach and support learning. 

A Business Studies lecturer who found that students struggled with invigilated sit-down tests designed a 
cheat sheet template where students could 

Students were allowed to use their cheat 
sheets for tests that assessed higher-order skills such as evaluation and analysis. 

 

 

These examples highlight how scaffolding through multilingual resources enables deeper conceptual 
 

Shifts in Pedagogical Perspectives 

 

 

 

 

 



 
 

 
 

 

 

 

 

This lecturer also acknowledged the centrality of language in assessment:  

I enjoyed reflecting on and challenging my own practices . . . considering 
the nature of assessment within multilingual contexts.  

By linking these findings to established literature, the study underscores how teacher preparation in 
multilingual pedagogies not only equips lecturers with practical strategies but also shifts ideological 
orientations towards treating language as a responsibility. This demonstrates the transformative potential 
of the SLP in contributing to institutional change and advancing decolonial, inclusive practices in higher 
education. 

 
This study is limited in several respects. Firstly, it was conducted within a single faculty at one South 
African university, which restricts the generalisability of the findings. Secondly, the reliance on self-
reported reflections and assignments introduces the possibility of subjectivity and social desirability bias. 
Thirdly, as course facilitators were also researchers, there is the potential for dual roles to influence 
interpretation of data, although the use of reflective cycles aimed to mitigate this. Finally, the absence of 
classroom observations and direct student performance data limits triangulation. These limitations, 
however, provide direction for future research that can expand the scope, diversify data sources, and 
strengthen the robustness of findings. 

 
This study has shown that multilingualism should not be perceived as a barrier but as a resource and 
responsibility in teacher education. Findings from the SLP indicate that equipping lecturers with 
multilingual pedagogies enhances student engagement, promotes inclusivity, and improves academic 
success. The iterative action research design allowed lecturers to reflect critically and take ownership of 
their pedagogical responsibilities. This study also highlights broader implications: 

 



 
 

 
 

 

 
 For institutional policy: The findings show that SLPs can effectively bridge the gap between 

(2020) Language Policy Framework. 
 

 
 For professional development: Ongoing lecturer training and reflection should be 

institutionalised to sustain shifts in pedagogical practice and ensure that multilingualism is 
treated as a shared responsibility rather than an individual initiative. 

In conclusion, the notion of language as a responsibility adds an ethical and pedagogical dimension to 
existing frameworks. It provides a lens for reimagining teacher education in multilingual contexts, 
emphasising inclusivity, social justice, and epistemic access as central to authentic training and sustainable 
transformation in higher education. 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


